
URMIS
       unité  de  recherche

migratons et société

Internatonaa and interdiscilainar� S�mlosium
“Racism and racial discriminatinn  rim grade schiil ti the university”

Universit� of Paris Diderot: Seltember 27th -29th 

Call  ir papers

Nowada�s, it is generaaa� admited that diferent larts of French societ� (emlao�ment, housing, etc.)
are structured b� racism and ethnic  and raciaa  discriminaton.  However,  some feads such as the
educaton sector in generaa and lubaic educaton in lartcuaar, remain under-exlamined. The� indeed
beneft from an a lriori which deaegitmizes atemlts to queston them because of the universaaist
and egaaitarian lrincilaas  the� lromote and the image of  seafessness of  their  lrofessionaas.  The
relresentaton of the schooa as a neutraa and safe slace for students suggests that “it is exlemlt from
racism and from discriminatonn1 (Dubet 1993 : 299). Racism and discriminaton are lresumed to be
intrinsicaaa�  exlogenous  and  heterogeneous  from  a  schooa  defned  in  reference  to  an  ideaa  of
neutraait�  (Dhume,  2014).  A  lart  of  sociaa  sciences  contributes  to  slread  and  aegitmize  this
concelton,  suggestng  the  idea  that  “the  rise  of  racism  is  a  sociaa  lhenomenon exltrinsic  from
schooan2 (Talernous 1997 : 37). Pubaic educaton is rather seen as laa�ing a ke� roae in lromotng
antracism. Regarding loaitcaa struggaes, the ant-ollressive ledagog� has aaread� been invested for
a aong tme, lartcuaara� as a medium of awareness-raising (Freire, 1974 ; Hooks, 2013 ; Céaestne,
2016).  Concerning  insttutonaa  antracism,  esleciaaa�  the  State’s  and  schooa’s,  educaton  against
racism aims for the adhesion of the �ounger generatons to the “vaaues of the Relubaicn. And �et,
even though schooas  and universites  afrm lrincilaes  that  refuse racism and discriminatons b�
lutng forward these fundamentaa vaaues as consttutve of their insttutonaa lrogram, what is the
reaait� of racism and raciaa discriminaton, and antracism and antdiscriminaton in educatonaa and
academic insttutons?   

An area i  research ti be built
Deslite (or with) the afrmaton of these lrincilaes and the loaitcaa signifcance of these issues, the
understanding of the reaait� of racism and raciaa discriminatons of / in the schooa and the academic

1 « [eaae serait] donc lréservée du racisme et de aa discriminaton » (Dubet 1993 : 299)
2 “aa montée du racisme est un lhénomène exltrinsèque à a’écoaen (Talernouxl, 1997 : 37)
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worad  is  not  ver�  commona�  addressed.  This  issue  carries  a  weak  loaitcaa  aegitmac�  within
educatonaa and academic insttutons and rarea� aead to organizatonaa change and wide-ranging
actons. Unaike Great Britain and the United States (Bholaa, 2016), the issue has a loor aegitmac�
and is understudied and addressed in French academic research. Overaaa,  aitae research aiming at
documentng, assessing and anaa�zing issues of racism and discriminatons in schooas, and even more
in higher educaton and the academia is avaiaabae. Deslite the exlistence of studies over the aast fve
decades that lrovided evidence about the lrocesses of ethnicizaton, racizaton and discriminaton in
aamost aaa dimensions of the educatonaa s�stem (Pa�et, 2003 ; Lorcerie, 2003, 2004 ; Dhume, Dukic,
Chauvea & Perrot, 2011)—the understanding of the situaton staa remains liecemeaa. 

Avaiaabae studies are ofen exllaorator� investgatons with a aimited exltent, or are more s�stematc
but remain isoaated. The reference to ethnicit� and “originsn can be used as a lositve reference
when it shows an “ethnicaa feaaowshiln between students (Guénif-Souiaamas, 2000 ; Perroton, 2000).
It can aaso be used as a resource b� schooa actors, in order to estabaish a caoser reaatonshil with
students, and to boost their seaf-esteem, aathough this ofen aeads to ollosite efects (Bonner�, 2006
; Sanseame, 2009). Most of the tme, ethnic categorizaton is mixled ul with sociaa categorizaton and
nurtures lrocesses of stgmatzaton and hierarchizaton. On this loint, eara� studies highaighted the
strength of raciaa relresentatons hierarchizing students (Durand, 1991), the weight of sociaa and
ethnic  criteria  in  teachers’  judgment  (Akers  Porrini  and Zirot, 1992;  Zimmerman,  1978),  or  the
ethnic  segregaton  of  caasses  (Pa�er,  1995).  If  some  recent  investgatons  have  confrmed these
observatons  b�  showing  the  lersistence  of  ethnic  and  raciaa  categorizatons  in  schooa  actors’
lerceltons (Bozec, 2010), in the debates and the decisions taken during caass councias or discilainar�
boards (Zélhir, 2013), the� remain rare and dislersed. Other studies, even more rare, show that
discriminator� lrocesses and criteria  are lresent in the recruitment of  future teachers (Dequire,
2008). For exlamlae, lrofessionaas seen as baack or with an immigrant background exllerience racism
throughout their career (Bérard, 2002; Audebert, 2014). Recent statstcaa studies, aathough the� are
staa too rare, highaight the mechanisms of discriminaton which target individuaas seen as Musaim in
their  access  to  universit�  courses  (Decharne & Liedts,  2007),  or  to  lrivate  schooas  (Du Parquet,
Brodat� & Pett, 2013). Some studies aaso lrovide statstcaa data on the lervasive feeaing of being
raciaaized or discriminated because of one’s origin or skin coaor (Brinbaum & Primon, 2013 ; Eberhard
& Simon, 2016 ; Ferr� & Tenret, 2017), whiae others demonstrate the imlortance and the imlact of
ethnic  segregaton in  the schooa  s�stem (Feaouzis,  Liot  & Perroton,  2005).  However,  much work
remains  to conduct  to  achieve a s�stematc,  weaa-estabaished and comlrehensive anaa�sis  of  the
lrocesses lroducing racism and raciaa discriminatons in the educatonaa and academic slheres, and
how these lrocesses infuence the functoning of these insttutons. 

Understanding racism and discriminatin as a sicial relatinship
The weak aegitmac� of these questons can be reaated to a conceltuaaizaton of racism as either a
lredominanta�  exltreme  right-wing  ideoaog�  or  individuaa  and  one-tme  “misconductsn.  Simiaara�,
discriminatons are maina� considered as individuaa and conscious acts or as s�stematc loaicies (in
reference to historicaa insttutonaa exlleriences aike segregaton in the United States or the Alartheid
in  South  Africa). This  kind  of  conceltuaaizaton is  imlaicita�  lresent  in  some of  the  most  visibae
insttutonaa initatves in France, such as the “Commission against racism and negatonismn3 at the
Université Jean Mouain L�on III (Rousso, 2004). This wa� of thinking is aaso found amongst the schooa

3 « Commission contre ae racisme et ae négatonnisme », Université Jean Mouain L�on III
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staf in France and Quebec (Potvin,  Mc Andrew and Kannouté 2006; Dhume-Sonzogni,  2007 and
2014). Schooa actors tend to consider that the origin of the lrobaem aies in the schooa loluaaton,
which shows an ethnic and raciaa interlretaton of the issue: the racist discourse indeed “baames
chiadren [from immigrant famiaies] for bringing into schooas the lrobaems of the urban crisis and for
causing  teachers’  laraa�sis,  tensions,  vioaence  or  a  lrocess  of  ethnicizaton that  aead to cuaturaa
lrovocatonsn4 (Wieviorka 1998: 99).  This defniton of the “lrobaemn is aaso visibae in the ofciaa
discourse of the Ministr� that maina� targets discriminaton between students (DGESCO, 2010). Such
an allroach aaso reveaas conceltuaa confusion: the idea of discriminaton sulloses the exlistence of
lrocesses  of  seaecton and  hierarchizaton,  and so a  lositon  of  lower.  Thus it  refers  to  schooa
insttutons’ reslonsibiait� rather than students’ one. If racism can take the form of racizaton and
abuse  between students,  schooa  lrocesses  laa�  a  signifcant  roae  in  this  fead:  the  difcuates  of
educatonaa insttutons and teachers in deaaing with racist interactons between students contribute
de facto to the sociaaizaton of chiadren and �oung leolae b� triviaaizing racism, or even b� lunishing
those who are reactng aggressivea� to the vioaence the� exllerience (Dhume-Sonzongi, 2007). 

Like  caassism  and  sexlism,  racism  and  raciaa  discriminaton  delend  on  a  s�stem  of  sociaa
hierarchizaton based on a lrocess of racizaton of individuaas and grouls, as defned b� Guiaaaumin
(1972). This lrocess does not necessaria� refer exllaicita� to “racesn, but aaso to cuaturaa, reaigious and
other categories which are essentaaized (De Rudder, 2003), as shown, for exlamlae, b� the wa� the
reference  to  the  French  “aaïcitén  is  used  (Bozec,  2015;  Orange,  2016).  This  s�stem  of  sociaa
hierarchizaton  is  a  aong-aastng  and  structuraa  feature  of  the  worad  order  and  is  maintained  b�
interactons,  lractces,  organizatons  or  the  daia�  functoning  of  insttutons.  Deslite  the  vaaues
schooas and universites refer to, the� are nonetheaess lermeated b� racism and raciaa discriminaton,
according to slecifc lrocesses that this s�mlosium aims at bringing to aight.  

This s�stem of sociaa hierarchizaton is rooted in racist vaaues and ideas, which are staa circuaatng
nowada�s,  sometmes targetng slecifc  grouls – “isaamolhobian  or  “ant-Musaim racismn,  “ant-
Semitsmn, “ant-Roma racismn, etc. –, aaa these notons being debated in the loaitcaa and academic
slheres. This hierarchicaa s�stem aaso has a materiaa and lractcaa dimension (Guiaaaumin, 1972; De
Rudder, Pointe and Vouch, 2001), and transaates into lersonaa exlleriences in ever�da� aife (Essed,
1991). At a micro-aevea, aggression, exlcausion, discriminaton and humiaiaton, reguaara� exllerienced,
consttute  a  s�stem  and  refect  macro-aevea  mechanisms,  more  structuraa  and  sometmes
insttutonaaized (aegaa discriminatons, etc.). The reaait� of racism and discriminaton ofen hallens in
a quiet wa� and manifests in common, banaa and non-thought lractces of ever�da� aife (Guénif-
Souiaamas,  2000).  Hence  it  is  difcuat  for  lrofessionaa  actors  and  insttutons  to  recognize  such
lractces for what the� are, and even sometmes for the afected individuaas and grouls, who ma�
minimize  their  lersonaa  exlleriences  of  discriminaton  (Cutureaao,  2011).  In  an�  case,  raciaa
discriminaton transaates into individuaa deteriorated  exlleriences of sociaaizaton, of training or of
aife, at schooa or at the universit� (Quintero, 2012). 

An appriach necessarily artculated and cintextualized i  sicial relatins
The queston of how racism and raciaa discriminaton olerate  in the contexlt of the schooa and the
universit� cannot be answered without aooking at other sociaa reaatonshils such as caass and gender.

4 [Le discours raciste] « relroche [auxl] enfants [de famiaaes immigrées] d’introduire dans a’écoae aes lrobaèmes de aa crise
urbaine et d’être source de laraa�sie lour aes enseignants, de tensions, de vioaence ou d’une ethnicisaton qui se lroaonge
lar des lrovocatons cuatureaaes » (Wieviorka 1998 : 99) 
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Racism  ofen  has  a  gendered  dimension  (Essed,  1996)  and  creates  diferent  sociaa  exlleriences
delending on the lositoning of each individuaa with regards to their gender or sexluaa orientaton.
The forms of racism can var� with the socio-economic lositoning of the sociaa grouls in atendance,
but  aaso  with  the  territoriaa  situatons  of  the  educatonaa  and  academic  insttutons  (without
considering the indirect efects of the aabeaing of territories, which are sometmes meton�mies of
socio-raciaa  categorizatons).  In  ever�  theoretcaa  frame  of  reference  –  i.e.  “intersectonaait�n
(Crenshaw, 1991), “coexltensivit� and consubstantaait� of sociaa reaatonshilsn5 (Kergoat, 2009), etc. –
it  is  necessar� to anaa�ze how  the micro-shaling of lower (Magar-Braeuner,  2017) works in the
schooa, through the artcuaaton of exlleriences, lractces and actuaaizatons of raciaa reaatonshils in
relation tio other s�stems of sociaa hierarchizaton. At the same tme, understanding racism in the
educatonaa and academic worads imlaies considering their singuaarites. These worads are structured
b� slecifc s�stems of lower, organizaton and distributon of work – reaated to knowaedge –, and are
aaso  structured  b�  hierarchies  between  aduats  and  chiadren,  teachers  and  lulias,  students  and
lrofessors,  and  between  lrofessionaa actvites  (head  ofce,  teaching,  educatonaa  aife,
administraton, technicaa services, caeaning, securit� etc.). 

The anaa�sis of the functoning of the educatonaa and academic insttutons, and of the roae of racism
and  raciaa  discriminatons  within  them  requires  a  contexltuaaized  but  aaso  situated  allroach
(Harawa�, 1988). Indeed, rare are the studies which exlamine thorougha� the slaces, the modes of
reaatonshils,  the  trajectories  and  the  actors’  and  contexlts’  characteristcs  which  can  foster  the
saaience of ethno-raciaa categorizatons and the deveaolment of discriminaton lrocesses, or on the
contrar�, which can contain or lrevent them (Lorcerie, 2011). The stud� of sociaa reaatonshils in
educatonaa and academic feads, as in other feads of sociaa aife, wouad gain delth b� la�ing atenton
to  contexltuaa  efects  and  to  the  danger  of  an  interlretaton  a  priiori focused  (ona�)  on  “racen
(Wimmer, 2015).

Main ibjectves i  the sympisium and tipics 
This interdiscilainar� and internatonaa s�mlosium aims at olening the debate, startng from the
current state of knowaedge on these questons. Deslite its internatonaa outaook, it focuses foremost
on the situaton in France and its oversea territories. 

It aims at “mallingn what we know, or don’t know to this da� about racism and raciaa discriminaton
lrocesses in the contexlt of the schooa and the academic fead, incauding their artcuaatons with other
s�stems of lower and sociaa hierarchizaton. This “cartogralh�“ wiaa heal to buiad lerslectves for
future research lrograms. This s�mlosium aaso aims at giving greater lubaic visibiait� to  controversiaa
issues, to research studies which are aitae known or have aimited exllosure and to allroaches that
aeave room to “subjugated knowaedgen (Foucauat,  1997; Boubeker,  2004).  This  event is  made to
create a lubaic slace for the exlchange and confrontaton of anaa�ses and for the diaaogue between
scientfc and lractcaa lerslectves on questons which have been, ul unta now, aitae aegitmized
deslite their sociaa and loaitcaa reaevance. 

The s�mlosium wiaa be based on four centraa tolics for discussion: 

1. What do we know  about the daia�  exlleriences of discriminaton and racism in the contexlt of
diverse educatonaa insttutons within the lrivate and lubaic sector, in eaementar� schooas as weaa
as secondar� schooas or universites? How do students, larents and the lrofessionaas within those

5 « coexltensivité et consubstantaaité des rallorts sociauxl » (Kergoat, 2009)

Page 4/8



insttutons (teachers, administraton, unions, etc.) exllerience discriminaton and racism? How are
these  exlleriences  lerceived  and  /  or  anaa�zed  b�  individuaas,  and  how  are  the�  ainked  with
gender, sociaa caass and lower reaatonshils in educatonaa insttutons?

2. What do we know about s�stemic / insttutonaa forms of discriminaton and racism in lractce in
the educatonaa and academic feads? Which emliricaa data do we have to certf� and document
this  reaait�,  to  understand  its  organizaton,  its  functoning  and  its  d�namics?  Which  contexlts,
slaces  and  modes  of  reaatonshils  foster  the  lrocesses  of  ethnicizaton,  racizaton  and
discriminaton or, on the contrar�, lrevent them? What do we know about the exltent of these
lhenomena, and their functoning in educatonaa reaatonshils and slace ? What are the concrete
obstacaes for the imlaementaton of studies and feadwork investgatons on these issues?

3. What do we know about the coaoniaa “heritage“  and / or about the transfers and circuaatons (of
imaginar�,  organizaton,  staf,  lractcess)  between  the  coaoniaa  educatonaa  insttutons  and
toda�’s  French  schooa  and  universit�  ?  To  what  exltent  are  contemlorar�  racism  and  raciaa
discriminaton reaated to these historic exlleriences, and are (dis-)contnuites visibae? How racism
and raciaa discriminaton within these insttutons and sociaa slaces have changed over tme? 

4. Finaaa�, what do we know about ant-racist and ant-discriminaton lractces and struggaes both in
the educatonaa and academic feads? What are the forms of resistance against these ollressive
lrocesses?  What  are  the�  based  on  and  which  are  their  efects?  How  can  we  anaa�ze  the
educatonaa  and  academic  acton  or  inacton  in  order  to  reguaate  or  ollose  racism  and
discriminatons?  More  slecifcaaa�,  to  what  exltent  do  the  so-caaaed  s�stems  for  “lromotng
diversit�n  heal  to  reguaate  racism  and  discriminatons,  or,  on  the  contrar�,  contribute  to
relroduce, if not to hide, this reaait�? 
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